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DT CUSSION QUESTIONS:
[N] dentify one of the themes in the story. How did you know this was an important idea? What evidence
fro:  the story did you draw from?

[D] WVhat narrative point of view is being used in this story?

[D] How does Soto characterise Victor? (50 words) How does Soto characterise Teresa? (50 words)

[D] What is the tone of this short story? How does Soto use language, form and structure to create this
em 1onal response?

[E] ‘o what extent is Soto’s ending an effective resolution? If you were to rewrite the ending, how would

, _. alter it to be more successful?

DIFFERENTIATION

‘Although Campion’s film is a period piece that holds a mirror up to
s’ life, postmodern and feminist values reshape the reception of
Keats’ poetry.” To what extent has Campion reshaped our understanding
of Keats’ poetry through postmodern or feminist perspectives?
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A PARENT'S LAMENT

“My aon/daughler used to read, but not
e”

Parent parable commonly used at parent teacher night

After (dinner) we will read (one chapter) at
___ (the dining room table)  together

e Make reading a family/individual habit that lasts into
highschool



